Grades K-5
E

WRITER'S

Workshop

BENCHMAREK EDucCcATI ON COMPANY




Dear Fellow Educator,

Table of Contents Our Author & Consultant Team

We have created

Wr}itTr’S Workshop Introduction Pages 4-5 Benchmark Workshop’s authors are is supported by comprehensive professional
to help 5;;“ createa pedagogical leaders and instructional development solutions delivered by highly
emor le commumy o innovators. Their work is grounded in real- qualified trainers—and crafted in partnership
1 your classroom— Organization Pages 8-11 : :

world classroom practice. Each workshop with our authors and consultants.

one where students’

strengths as writers will

flourish as never before. Instructional Design Pages 12-21
These materials are unlike anything else Peter Afflerbach, Wiley Blevins, Adria Klein, Ph.D.
out there. They are comprehensive yet . Ph.D. Ed.M. Educational speaker
invitational, practical and flexible, goal- Grammar Study Micro-Workshop Pages 22-23 Professor of Reading Early reading author, and expert in
and strategy-based, filled with examples and in the Department of ipeclialistlllchildren’s lite;acy i?sg}igtmnl
lars. Th i ti t true to th . . Teaching and Learning, 00K author, author of children’s
ex.er.np 13;5 deX are mfnovaklvlf ye ru:l_ 0 the Planning the Literacy Block Pages 24-25 Policy and Leadership curriculum books and director of a
original foundations of workshop teaching. at the University developer, and center focused on early
hor of : X .
Writer's Workshop is a well-ordered universe of of Maryland ?)lrlc[)feosrsic())nzllaélgoks 151;?;1??/[;??2211{;22 g;
practices and routines, providing opportunities Dual Language Pages 26-27 on phonics and word Californiay
for writing of all sorts. We provide you with study
a day-by-day guide, student-friendly goals,
and an armful of tools to sustain supportive, Components at a Glance Pages 28-33
responsive instruction.
Writer’s Workshop runs on a current of Professional Learning Pages 34-35 René Boyer, Jeff Zwiers, Ed.D. ‘Il)ebbie;Nl'\(iﬂ
dynamic strategy demonstrations, ample Ed.D. Senior researcher at arzombek,
writing time, and constructive feedback. Professpr Emeritus Stagford Um‘fmﬁmy; M.Ed.
When these three elements are flowing, students Otf E\}/{H%C Eduga[\tlon zoc;\c;;;ii[(c)izn[gu(;ge Educational ‘
have both the explicit instruction they need and a the Lniversity COHSUh?‘m* literacy
of Cincinnati; Development professional
the implicit support they crave in order to take nationally and Network, focusing on development
risks and grow. internationally accelerating students’ specialist, and
recognized for literacy, language, curriculum
We offer the pathways, but you walk them with multicultural cognition, and ) development leader
your expertise. Imagine the writing world you and urban music conversation skills
can create for your students—one where writers education
dig into and make the most of the writing
process to create heartfelt, authentic pieces that . o o
in turn strengthen their writing identity and Allison Briceno, gIIVIa D:"%' _— Patty McGee,
build forever writers. Ed.D. Mu:ue e Reyes, ;%.(\i M.Ed.
. A o Assistant Professor o A professional
Teaching writers how to share their voice in of Elementary 2018 NABE development
order to self-advocate or to advocate for others Education, San José Leadership Award specialist, prolific
creates a more compassionate world. Let Writer’s State University winner, member writer, consultant,
Workshop be the guide to help you do just that — English Learner of the Expert presenter, and author
' Leadership Panel — California of professional books
in your classrooms. - : p
Fellow, California English Language on writing
Association of Development
Bilingual Educators (ELD) Standards,
Curriculum
W Framework and
Evaluation Criteria
Patty McGee, M.Ed. Committee

Author, Writer's Workshop

© Benchmark Education Company, LLC

© Benchmark Education Company, LLC




Introduction
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Best Practices for Effective Workshops The Benchmark Workshop Ditterence

Utilizing a common-sense instructional approach, our mission is for students to become powerful Consider Writer's Workshop as a “writers studio” that provides step-by-step strategies for every
readers and writers in the classroom and in the real world. The workshop model should be designed mini-lesson, conference, or strategy group. Writers Workshop offers a cohesive approach with clear
as a responsive teaching method, guiding your young learners toward a very bright future. student goals aligned to year-end expectations.

\ - 2
. . . W
Best practices include: Key features include: amaturalist
« Student-centered responsive " « Immersion, transfer, and deep learning rr— -
: chmark
instruction with consistent, = Ben Ch mark b within every standards-based unit =< Ben

Wolr s OP)

Grade 4

authentic routines

Wo R k'sHoP

« Self-efficacy on behalf of « Process writing and writing in response

students

to reading

kkkkkkk

+ Ongoing formative « Launching units for every grade to teach

assessment

classroom routines

READER’S
WORKSHOP

Test-Taking
uuuuu : as a Genre

« Meaningful conversations,

feedback, and reflections « Daily roadmap to support teachers

PHONICS & WRITER’S
WORD STUDY WORKSHOP/
WORKSHOP GRAMMAR

== Benchmark

new to workshop

 Support for all learners

e 4

= W o
Pmade, Argue,

and Advise

Whits
On-the-Scene
écgacsounts

« Built-in flexibility for teachers ready

to chart their own course

PROFESSIONAL
TECHNOLOGY  heve) OpMENT

« Explicit goals and mini-lessons with

stepped-out strategies and teacher models that

empower students

« Integrated comprehensive Grammar e
Micro-Workshop }?{L}'ﬁ'&nu

To learn more about Benchmark Workshop resources,
visit BenchmarkWorkshop.com.

) - [
 In-depth Language Development Support ;é mﬂgu
for English Learners including grammar and 2N ==

phonics instruction

« Knowledge-building topics aligned to
Benchmark Readers Workshop and Benchmark
Phonics & Word Study Workshop

Grammar Study Micro-Workshop
Reader's Theater, Grade 4 Teacher’s Resource System, Grade 4
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Week

A Full Year of Writing Instruction

Writer’s Workshop considers every detail to ensure that all of the lessons are consistently mapped across

grades and support deeper content understanding over time. As students move into higher grades, there
are increased expectations for student behaviors and performance tasks as required by state standards.

Grade K

Grade 1

Connected Instruction Aligned to Knowledge Strands

* Standards-based units—Informative, Opinion, Narrative, and Poetry

* Process writing and writing in response to reading

* Units aligned to Benchmark Workshop’s knowledge-building topics

Grade 3

Grade 4

Organizat

W R I T E R

O|(R K|S

Grade 5

ion

S

OP

6 Weeks Volume 1
Launching Our Community
of Writers

6 Weeks Volume 1
Writer's Workshop Kickoff

Genre: Kickoff and Personal Narratives

Mentor Text: Baby Animals:
Three Personal Narratives
(Reader’s Workshop - Unit 1)

6 Weeks Volume 1
Writer's Workshop Kickoff

Genre: Kickoff and Personal Narratives

Mentor Text: Memory Moments: Writing
Personal Narratives
(Not in Reader’s Workshop)

4 Weeks Volume 1

4 Weeks Volume 1

4 Weeks Volume 1

6 Weeks Volume 2
Writing About the World
Around Us

Genre: Informational Texts

Mentor Text: My Desert Home
(Reader’s Workshop - Unit 1)

6 Weeks Volume 2
Writing Books That Teach

Genre: Informational Texts

Mentor Text: A Mountain Gorilla Grows Up
(Reader’s Workshop - Unit 1)

6 Weeks Volume 2
Writing About Places Near

and Far
Genre: Informational Texts

Mentor Text: Places Near and Far
(Reader’s Workshop - Unit 1)

Writer’s Workshop Kickoff | Writer's Workshop Kickoff Wiriter’'s Workshop Kickoff
6 Weeks Volume 2 | |6 Weeks Volume 2 6 Weeks Volume 2

Nonfiction with Words Writing as a Naturalist Writing as a Scientist

and Graphics |—| Genre: Informational Texts Genre: Informational Texts

Genre: Informational Texts

Mentor Text: Animal Characteristics
(Reader’s Workshop - Unit 1)

Mentor Text: In the Wild
(Reader’s Workshop - Unit 1)

Mentor Text: Partners in Survival
(Reader’s Workshop - Unit 1)

5 Weeks Volume 3
Writing Books with Patterns

Genre: Pattern Books

Mentor Text: / Can
(Reader’s Workshop - Unit 2)

6 Weeks Volume 4
Writing Our Own Storles

Genre: Personal Narratives

Mentor Text: Knuffle Bunny
(Reader’s Workshop - Unit 4)

6 Weeks Volume 3

|| Tales About Favorite Characters

Genre: Stories

Mentor Text: Wolfie the Bunny
(Reader’s Workshop - Unit 2)

6 Weeks Volume 3

' | Enchanted Tales

Genre: Tales

Mentor Text: Characters Learn and Grow
(Reader’s Workshop - Unit 2)

6 Weeks Volume 3
Personal Narratives Inspire

Realistic Fiction
Genre: Personal Narratives
and Realistic Fiction

Mentor Text: Characters Shape Their Stories
(Reader’s Workshop - Unit 2)

6 Weeks Volume 3

Writing Fan Fiction
Genre: Fiction

Mentor Text: Characters in Focus
(Reader’s Workshop - Unit 2)

6 Weeks Volume 3

Storles of Growing Up
Genre: Memoirs

Mentor Text: Developing Relationships
(Reader’s Workshop - Unit 1 and Unit 2)

5 Weeks Volume 5
Sharing Our Opinions

Genre: Opinion Texts

Mentor Text: Teachers Are Important
(Reader’s Workshop - Unit 5)

B 6 Weeks Volume 4

Writing Reviews
Genre: Opinion Texts

Mentor Text: The Lost Kitten
(Reader’s Workshop - Unit 4)

3 Weeks Volume 4
Poems with Perspective / Genre: Poetry

Mentor Text: Different Characters, Different Points
of View (Reader’s Workshop - Unit 4)

3 Weeks Volume 5

Poems That Describe Our World | |

Genre: Poetry/Mentor Text: The World Through
a Poet’s Eye (Not in Reader’s Workshop)

6 Weeks Volume 5
Stating Our Opinions

Genre: Opinion Texts

Mentor Text: Technology and Invention
(Reader’s Workshop - Unit 5)

6 Weeks Volume 4

Expressing Our Opinions
Genre: Speeches

Mentor Text: We the People
(Reader’s Workshop - Unit 3)

6 Weeks Volume 4
Writing to Persuade, Argue, and
Advise

Genre: Persuasive Essays

Mentor Text: Robot Revolution
(Reader’s Workshop - Unit 5)

6 Weeks Volume 4

Writing as a Historian
Genre: Informational Texts

Mentor Text: Our Changing Constitution
(Reader’s Workshop - Unit 3)

2 Weeks Volume 5
Test-Taking as a Genre

2 Weeks Volume 5
Test-Taking as a Genre

2 Weeks Volume 5
Test-Taking as a Genre

3 Weeks Volume 6

Poetry from the Heart / Genre: Poetry
Mentor Text: Different Perspectives, Different
Points of View (Reader’s Workshop - Unit 4)

3 Weeks Volume 6

| Poetry to Fight Injustice / Genre: Poetry

Mentor Text: Heroes and Villains
(Reader’s Workshop - Unit 6)

5 Weeks Volume 6
Writing Expertise Books

Genre: Informational Texts

Mentor Text: How to Make a Solar Oven
(Reader’s Workshop - Unit 5)

6 Weeks Volume 6
Writing How-To Collections

|| Genre: How-To's

Mentor Text: From Pine Tree to Pizza Box

| | (Reader’s Workshop - Unit 9)

6 Weeks Volume 6

Sharing Our Expertise
Genre: Writing as Experts

Mentor Text: Making, Buying, and Selling
(Reader’s Workshop - Unit 9)

6 Weeks Volume 7
Writing About Our Planet

Genre: Informational Texts

Mentor Text: Earth’s Surface
(Reader’s Workshop - Unit 8)

6 Weeks Volume 7

Writing On-the-Scene Accounts
Genre: Firsthand Accounts

Mentor Text: Nature’s Fury
(Reader’s Workshop - Unit 8)

6 Weeks Volume 6

| | Taking a Stand for Our Future

Genre: Arguments

Mentor Text: Innovation in a Changing World
(Reader’s Workshop - Unit 5)

3 Weeks Volume 7

Nonfiction Meets Poetry
Genre: Informational Poetry/Mentor Text: Water
(Reader’s Workshop - Unit 8 and Unit 10)

© Benchmark Education Company, LLC
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Organization
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Gl’adual—ReleaSG UIlltS Immersion activities, targeted mini-lessons,
D@S]_g]_’]_ed fOI' TE['a]_’]_SfeI' and daily independent writing lead to transfer.

The workshop starts in the exploratory, expansive immersion phase to offer a roadmap
of writing possibilities beginning with a mentor text. Explicit modeling of each strategy
appears throughout a unit. When student writers see a step-by-step strategy, they are
matched with their learning goals and allowed to practice. Transfer, not just mastery,
changes habits and informs imaginative and critical thinking.

Drafting
and
Exploring

Generating
Ideas

STUDENT WRITING

Editing,
Publishing,
and

Reflecting

Transfer

Students now have an
opportunity to demonstrate their
understanding of the genre and
mastery of strategies they have
internalized.

Immersion
Each unit begins with Immersion
experiences to capture a snapshot
of student writing and help
students envision what they could
potentially create.

Mini-Lessons and Process Writing
Following mini-lessons, students begin
the writing process. Each session
provides a 3-step process for teaching
the writing strategy.

© Benchmark Education Company, LLC © Benchmark Education Company, LLC
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Grades K-5

Suggested Unit Pacing Guide

Writer's Workshop is a flexible roadmap that provides tools to enhance teachers’
instructional decisions. Sample pacing guides are provided as optional resources.

Grade 4 Sample

Organization

W R I T E R’ §

OR K(S'HO P

Multiple pathways help teachers facilitate each stage
of a writer’s growth from EMERGENT to FLUENT.

* Daily roadmap for teachers new to workshop
* Built-in flexibility for teachers ready to chart their own course

Overview

Pacing Guide

DAY 1

DAY 2

Week 1:
Immersion

Gearing Up for the Unit

Students do some writing of their own based on a
prompt while the teacher gathers information that
will help make instructional choices.

Studying a Mentor Text

In this two-part day, writers will both study the
mentor text In the Wild and study their own writing
sample to set goals for themselves.

Week 2:
Generating
and
Developing

Generating ldeas for Active Nonfiction

Writers come up with ideas by thinking about
places they are very familiar with, both near and
far. They write a bit about those ideas to see which
ideas sound best to write about.

Generating More ldeas
Coming up with multiple ideas is very helpful in
finding just the right topic to work with.

Week 3:
Drafting
and Revising

Planning Out Text and Graphic Features

Writers plan out possible text features they may
include in their draft. They look at what mentor
authors have done, and they try out a few of those
structures.

Getting Ready to Draft
Before dralting their piece of active nonfiction,

writers look across their plans to be sure they have
all they need ready to go.

Week 4:
Revisin
and Edging

Adding Direct Quotes

Writers revise by adding direct quotes. They

choose words from an expert and often lead the

quote with “According to...” or “As the author of
states ...”

Varying Sentence Length

Writers keep their writing engaging by using a
blend of short, medium, and long sentences.

Week 5:
Revisin
and Edging

Revising with Feedback from Partners
Writers revise by taking out anything that is not
important to their writing. They read their draft
over and think, “Does this belong?” They also ask

partners for help. |

Making and Using Our Own Revision
Checklist

Using a checklist, writers look over their pieces and

| make any final revision decisions.

Unit Wrap-Up Phase: Publishing

Overview

DAY 3 DAY 4 DAY 5

Studying a Second Mentor Text

In this two-part day, writers will study a
second mentor text, Helping Honeybees,
and then the class will collaboratively

try out different ways of coming up with
categories within a topic in Shared Writing!

comparing Different Overall
Structures

In this two-part day, writers compare
the two structures of In the Wild and
Helping Honeybees. Then the class will
collaboratively try out the different
structures in Shared Writing.

Studying Elaboration Techniques

In this two-part day, writers study the
mentor texts searching for elaboration
techniques. Then the class will
collaboratively try out using different
types of elaboration techniques.

Planning Sections

Writers will look at each category and
make a loose plan of what they can

Narrowing Down ldeas and Trying
Out Different Categories

Writers narrow into one topic and try out

Choosing an Overall Structure:

Writers try out different ways of
structuring their writing using two

different categories. They ask for feedback different structures. include.
from partners on these categories.
Moving from Notes to Draft Drafting with Transitions Kicking Off Revision with

Important Words

Writers revise by using and defining
scientific words.

Writers draft their writing outside their
notebook, keeping one category per page.
They write swiltly, knowing they will go
back to revise and edit.

As writers dralt, they use transitional
language that connects sentences,
paragraphs, and categories.

Revising with a
Balance of Text Features
Writers start to finalize their writing
by deciding on text features such as
headings, subheadings, and other
graphics with captions.

Writing an Introduction

Writers look across their categories and
create an introductory section. They write
an introductory paragraph by sharing all
the big things the reader will learn from
their writing.

Writing a Conclusion

Writers write concluding sections with

a call to action. They name all that they
taught the reader and give suggestions

on actions they can take.

Editing Quotations

Writers edit their work by looking back
at their quotations, being sure they are
offset by a comma and quotation marks
are around another expert’s words.

Editing on the Go for Capitals
Active nonfiction writers think about
editing for capitals while finalizing
revisions.

Begin Editing While Revising
Writers edit their work by looking back
over their sentences for clarity, making
sure they make sense and there are
different types of sentences used.

Quickwrite 2

i t Making Final Edits 3 Final Reflection and Celebration E Quickwrite i i
1 webel"( ﬁ | Writers finalize their pieces by combining all of + Writers get their writing ready to share Writers look back at the goals of the unit +  Writers will read two pieces of i Writers will complete the quickwrite |
' Rle‘ﬂ elziil:l‘gg' ~ their sections into one piece. They read them over | with others. - and reflect on what they have learned. informational text, “Chipmunks: Tiny about chipmunks.

and : ' with partners to be sure their pieces make sense, They jot about this in their notebooks and Squirrels” and “Watching a Chipmunk,”

Transferring I and they choose titles that work. ! share this learning with others in their and use this information to begin {

lives. | writing a piece of nonfiction.
6 © 2020 Benchmark Education Company, LLC © 2020 Benchmark Education Company, LLC 1
Sample Unit Pacing Guide for In the Wild: Writing Informational Texts, Grade 4, Volume 2
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Instructional Design
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Consistent Mini-Lesson Structure

Teachers may use the
suggested strategy

or choose to model a
different strategy from

Sample modeling and
shared writing are
provided; however,
teachers are encouraged to

the strategy bank. collaborate with students.
Grade 1 Sample
WRITING TEACHING BOOKS WEEK 2: Session 7 WEEK 2. Session 7
Choosing a Topic to Write About THINK, SKETCH, WRITE
0—\
State the F'(:’l‘f;';:')‘d Purpose Say the Strategy Model the Strategy Say the Strategy Again

We've started coming up with ideas for writing our own
feaching books, and now we can take some time fo
choose the idea we are most excited about. We want
fo think of something we know well enough fo teach.
But we also want fo think of something we are excited
fo teach.

As you work on choosing your favorite ideas, you might
find it easier to work with a partner. If you do, you may
want to fry out this strategy.

Each session
focuses on one or
more unit goals.

Learning Goals
WE WILL STUDY:

v/ Ways that writers can work with partner to
come up with ideas

WE WILL WORK ON:
THE GOALS

v Writers come up with ideas for
informational books and make a plan.

e Wriing paper in single sheets or in 3-page booklets

36

Let me show you a strategy you can use fo get a partner’s
help with choosing a fopic idea.

Strategy: Partners Help Each Other
Decide What to Write!
1. Share a topic idea, and tell your
partner everything you know
about it.

2. Let your partner tell you if you
sound excited about the topic.

2. Choose the topic that you are the
most excited to talk about. Thank
your partner for the help.

4. Switeh roles and listen to

© 2020 Benchmark Education Company, LLC

Show students how you used the strategy get help
from a partner. For example:

. First, I shared a fopic idea with my partner. It was dogs.
My partner asked me, “What can you teach me about
dogs?” | started talking about how much | like dogs
and then | realized that | didn’t have anything else to
say about that topic!

2. Then | shared another topic idea. It was baking
muffins. This time my partner said | sounded really
exited about that fopic and that it seemed like | had a
lot to say.

3. After hearing my partner say that, | decided fo choose
the topic of muffins. | thanked my partner for helping
me fo decide!

4. Then I listened to my partner falk about her topic
ideas. As | listened | thought about how much my
partner had fo say about the fopic and if her voice
sounded excited.

v/ Writers use images and words to feach \/0('"' parrner. understanding:
their reader. i
What did my partner ask to encourage me fo keep

had a lof fo say falking about my fopic?

and sounded What did my partner say to help me decide on a

excited ] topic?

L How did I thank my partner?
_ " )
muftins
dogs
bikes
\ beach
Mom

MATERIALS

© 2020 Benchmark Education Company, LLC

Repeat the strategy for students, and tell them
that they will now work with a partner to try
it out. @

~N
@ Supporting English Language

Development

[ UoISsos

Engage in Role-Play
Role-play with a student. Before you start, draw
atfention to expected language and behavior by
displaying and using sentence frames such as the
following:
One topic I'm thinking of is__ because ___.
Another idea | had was ___.
What can you teach me about ___?
What else do you know about ___?
You sound really excited when you falk about ___.
Thanks for helping me decide on the fopic of ___.

Affer the role-play, ask questions fo check

12

© Benchmark Education Company, LLC

© Benchmark Education Company, LLC

Writer's Workshop Teacher’s Resource System, Grade 1, Volume 2
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Grades K-5

Consistent Mini-Lesson Structure

Look Fors support
teachers in
observing students’
first efforts at
modeling a specific
strategy.

Bridge to Transfer
signals the end

of the session.
This is a time to
acknowledge the
different paths
students will take
as they focus on
their works in
progress.

Professional
Development Tips
from the authors

14

Grade 4 Sample

Instructional Design

W R I T E R’ S

W O R K OP

Guide Practice
(34 min.)

Jot, Talk, and/or Listen (E))

It's your turn fo fry out this strategy. Jot down notes
about your ideas in your Writer's Notebook. Then share
your ideas by talking with a partner.

Allow some time for writers to think this through first
before sharing with partners. Check in with writers who
seem confused, and refer to the sample to support them.

As partners discuss their ideas, monitor and observe
their interactions.

L&Dk FORs

v/ Wiriters sharing a place
v/ Oral rehearsal with the strategy

v/ Orally playing with different categories
and advice to reader

v/ Jotting down ideas in notebook
Make notes about writers who may need additional

support generating ideas. Focus on developing this
during small-group or conferring time.

Bridge to Transfer

You've starfed the work of coming up with ideas for
writing active nonfiction, and as you go off to write
foday, begin fo try out many ideas that you may end up
writing about. Keep in mind this strategy. See where it
leads you.

WRITING INFORMATIONAL TEXTS WEEK 2: Session 6
Generating Ideas for Active Nonfiction

Independent Writing
and Feedback

Independent Writing

Ask students to focus on generating a number

of ideas for active nonfiction. Notice what they
are doing and who may benefit from additional
small-group instruction or one-to-one conferring.

Small Group

Gather a few students who are not yet able to
come up with ideas or have fizzled out after just
one or two. A strategy you might show them is:

Strategy: Sketching to Get ldeas

1. Picture yourself outdoors. Sketch
a picture of where you are. Include
details of the setting.

2. Study your sketch for anything
found in nature. Label those items.

2. Pick one topic you are most
interested in and jot down what you
could teach others.

Patty McGee

The small-group and conferring
strategies provided here are only
suggestions. You may wish to share
a different strategy (see page 4) or

® create one of your own to share with

your students.

© 2020 Benchmark Education Company, LLC

Conferring

Review any prior strategies that students need
based on what you see in their work.

Two-Minute Edit
Ask students to look back over their ideas fo edit.

Use this time fo observe how well students are
using the conventions.

Grammar Study P

WEEK 2: Session 6
GENERATING AND DEVELOPING

Share and Reflect
(5 min.)

Choose one student’s Writer’s Notebook to show
to the rest of the class. Notice the strategy the
student used. Share it with the whole class,
naming each step the writer took. Ask who used
the same strategy and who used a different one.
Ask partners to share their strategies.

~N
EL Supporting English Language
Development
Language Objective
Explain ideas using modals.

Substantial Support
My place is ___ My categories are .| can tell
people that ___. My strategyis .

Moderate Support
The place | like is ___. My categories are ___.1would
like to teach others about ___. My advice might be
__.The strategy | used is ___.

Light Support
| chose ___ because ___.Id like fo teach people
about ___, and tell them ___. Some advice | might

giveis ___.Asastrategy,lused ___.

9 uoIssos

Integrated
Comprehensive

As you are planning your grammar study, refer
to the lessons and learning experiences in the
Grammar Study Handbook. Adjust your grammar
plans in response to what you observe.

© 2020 Benchmark Education Company, LLC

Grammar
Micro-Workshop

© Benchmark Education Company, LLC
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Grades K-1

Transter Session:
Independent Writing

Grade 1 Sample

Suggestions for Small-Group
Instruction; however, teachers
are encouraged to substitute a
different strategy based on their
observations of student needs.

Instructional Design

W R I T E R’ §

OR K(S'HO P

Reflection Having to pursue and
consider what was learned is
indispensable. The opportunity
for reflection synthesizes learning
in the short- and long-term.

Independent Writing
and Feedback

Independent Writing

As students begin to identify and communicate their

goals and accomplishments, notice what they are

doing and who may benefit from additional small-

group instruction or one-to-one conferring.

Small Group

Gather a group who may need support finding the

strategies they used. A strategy you might show
them using the strategy tallys from Session 22 is:

Conferring

Sit with a student who has made significant
progress and put in a large effort, especially
through the tricky parts of the writing process.
Leverage this moment of celebration to keep the
momentum going into the next unit. A strategy
you might show the writer is:

- | N

/
Strategy: Go to the Tally
1. Go back 1o your strateqgy fally sheets

strategies.

2. Look at how you used the strategies
you counted on your tally sheet.

2. Mark with a self-stick note and leave
a note to remind you what you will say
o your special grown-up.

N

~

and notice where you spotted different

/

Two-Minute Edit
Ask students to look back over their work and mark

it with self-stick notes. Use your observations during

this time to inform which conventions you may wish to

review with students.

Grammar Study

As you are planning your grammar study, refer to the
lessons and learning experiences in the Grammar
Study Handbook. Adjust your grammar plans in
response to what you observe.

Strategy: Keep Going with It

1. Think about the volume goals and
the places you’re marking in your
folder.

2. Pick one of the volume goals that
you would like to keep Working on in
the next volume.

2. Write, “Volume #__ One of my goals

is ” on a self-stick note
and put it on the pocket in your
folder.

L J

WEEK 6: Session 29 [
TEACH THE STRATEGY

——e Share and Reflect
(5 miIn.)

62 UoIssos

Ask volunteers to share how they felt while
thinking about their goals and accomplishments.
Ask them to say if they have any ideas for sharing
with the grown-ups in their lives. @

~N
EL ) Supporting English Language e
Development

Language Objective
Explain ideas using expanded noun phases.

English Language Development
strategies and differentiated
sentence frames support English
Learners to participate in peer
and whole-class discussions.

Substantial Support
My goal was ___.
Can you help me find it?
| see an example on page ___.

Moderate Support
One of my goals was ___.
Can you help me find where | __?
On page ___ | see an example of ___.

Light Support
One of my goals was ___.
Could you help me look for an example where | ___?
| think you met this goal on page ___.

J

© Benchmark Education Company, LLC

Writer's Workshop Teacher’s Resource System, Grade 1, Volume 2
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Grades 2-5

Transter Session:
Independent Writing

Each session
focuses on one
or more unit
goals.

PD tips from the
authors

Grade 4 Sample

Instructional Design

W R I T E R’ §

OR K(S'HO P

State the Focus and Purpose (1-2 miv.)

Today you are going fo fake another look at your Writing
on the Spot piece—the first piece of active nonfiction you
started with at the beginning of this unit. You will go back
fo your Writing on the Spot piece and make a plan for how
you want fo revise it or start the piece over based on what
you've learned throughout the unit. You will have today
and fomorrow to complete this experience.

( .
e Learning Goals

WE WILL STUDY:

v/ Ways active nonfiction writers use all they
know to rework their writing

WE WILL WORK ON:

THE GOALS

v Writers generate and develop ideas for their
informational writing pieces.

v Writers elaborate using informational writing
techniques o best teach their readers.

v Writers intentionally structure their writing to
teach and guide their readers.

v Writers use conventions intfentionally.

v Writers seek and give feedback fo fellow
writers.

Patty McGee

If you skipped the Writing on the Spot
activity, see Sessions 29B and 30B or
29C and 30C. These offer different
culminating writing projects that helps
students pull together all they have
learned.

—0

MATERIALS

e |nferactive whifeboard, chart paper, or nofebook with
a document camera

e Writing on the Spot draff from Session 2

e Self-sfick notes

e Filled in Writing Goals Chart from Session 2

o Revision Checklist in Additional Resources, p. AR11

128

WRITING INFORMATIONAL TEXTS WEEK 6: Session 29A PART 7
Take Another Look atYour Writing on the Spot

Fix the intro by
looking at what’s
in the conclusion

Yy, and

o _un|que

Good
definition | 105 octvrngl. They
of important =1 ij}f}h@y b},x,g&;;l-
G \ie t, Yhen 4 hey
word are LR ond G ang. res4 ok _
This idea | Cats vla W el b er e b )
goes L
with next
vagraph.  — -
parag aph, Lats also Keep Jou ¢ ceryg, 7 hey
cp and G You. Thire
alone and
>_Hov occopied.
Thisisa |
good place
for a text
feature.

Student Writing Example

Need a transition

© 2020 Benchmark Education Company, LLC

WEEK 6: Session 29A
TRANSFER

© 2020 Benchmark Education Company, LLC

(7
Analyze Your Writing g
Writing Goals Chart on the 5?01’ (15-20 m.) @ g
Use this chart fo help you focus on your gods for this unit. This is i Our Oplp orrynn‘y . fo use q” that you have I eam?d N
about writing in this unit to decide what to do with this ;
Goal What it means What I did well How I can still grow pfeCe. You mlghf want fo revise your pfeCe, oryou may wish
fo completely rewrite it. To decide what to do, you’ll need fo
Writing about | could add go through these steps:
Witers generate and|wmamsses eregy | WHGt | Wanted more about . - .
devlop s o o wenied o wiiocboul. |10 Wi about certain facts * Mark up your piece from the beginning of the unit.
pieces. down crespendihat | enjoyed wiriting ' Underline what you did well and circle what you want fo
about it work on.
)  Consider your goal reflection and see if you still agree
Witers elaborale o |1was able fouse a | used a good . ?
using informational || S840 2 1.0 | could give more. with the comments you wrofte.
wiling ISoNMIAUSS | teach my reader about amount
the topic. . . . . .
reader i » Decide if you want to revise or rewrite your piece.
Wi ntonaly | o | faught about I could write  Choose which strategies and resources you'd like fo use
e and guigo? [soostoimtentonaly | iteoront things 707 AN JUST fo help you.
heirreader * feach my reader. 9 2 sentences. ’
i  Talk fo a partner for any extra support or ideas you
comentions corciihy anc ot | did really good may need.
intentionally. purpose. on punctuation
e S Share and Reflect 5an)
witers e NG s, some people. Create new student pairs or small groups so students
can support one another and give feedback on their .
- English
Writing on the Spot drafts.
AR10 © 2020 Benchmark Education Company, LLC. La“guage
Development
Writing Goals Chart Example strategies and
Supporting English Language differentiated

Development

Teach the Language of Self-Evaluation
I did a good job with ___, but I'd like fo work more on

sentence frames
support English
Learners to
participate in
peer and whole-
class discussions.

| could look at ___to get more informationon ___.

The strategies I'd like to use are ___and

© Benchmark Education Company, LLC

Writer's Workshop Teacher’s Resource System, Grade 4, Unit 2
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Instructional Design

W R I T E R’ §

OR K(S'HO P

Pmpoint Writers' Strengths and
Address Learning Gaps

Through Writer's Workshop, teachers provide students with a clear step-by-step roadmap to attaining

goals through a selection of strategies. Instead of making corrections, teachers offer strategic feedback ) o .
to facilitate student growth and transfer of skills. Teachlng Decisions LOLK FORS e SRS

v/ Writers working with one piece at a fime
v Writers giving suggestions without
correcting each other’s pieces

* “Look Fors” in daily mini-lessons 7 Somelotindoun ot o verion

_uecring their own pieces, -
decisions on all suggestions and feeduw.

Assessment That Informs

/ Abalance of talk between partners

* Explicit differentiated instruction

) . . . Bridge to Transfer
Overview * Rubrics supporting writing goals
Strategies to Meet Unit Goals and qualities of good writing
Writers generate and develop ideas for their informational writing pieces.
& s writing p * Self-assessments where students hold
e ot PRSP e Lo themselves accountable as writers L
Goal: -} Goal: -} Goal: :
Writers generate and ‘ Writers elaborate using ‘ Writers intentionally
develop ideas for their .| informational writing .| structure their writing to ,
informational writing techniques to best teach teach and guide their
A bank of strategies pieces. i | their reader. i | reader. i
supports each goal - . ‘ . \ .
wigzn a unit 8 Strategies: | | Strategies: | | Strategies:
) WAYS TO GENERATE IDEAS: ) / Trying out comparisons (p. 52) 4 / Trying out different overall ( Grado 4/Volume :Sel Assessment of Goals
v Creating categories (p. 22) o v Trying out quotes (p. 56) ' sTruclfures ®p: Aé &, 142) l R — i STRATEGY BANK
/ Filing in categories with details / Trying out thoughts (p. 53) 4 T’\("jo(;’r'g% ES’@Q\;\/ fiiers Notebook S Goal: Writers look to current technology
(p. 30) / Planning out different fext 7/ Wilting opening and closing ‘ for ideas for opinion pieces.
Students t v/ Finding a place and graphic features (p. 54) sentences (p. 68)
udents are no in nature (p. 34) / Filing in categories without '
d to master | 4 ‘ 9 1 calegors . § / Rereading with a . ) )
expecte / Sketching fo get ideas (pp. 36 enough information (p. 61) reviser's &ye (p. 73) " Ve o N - - N
all of the strategies. &41) / Using transitions (p. 66) ) ve (p. ’ - Strategy: Finding Pros and Cons Strategy: Researching Technologies
Teachers may 1/ cetfing ideas from | o dofining imoortant v Creating subheadings (p. 77) e m—— 1. Think about the purpose of writing this: 1. Browse through some books or print or
choose different ideas (p. 38) Wsc',r,‘gf('; 7039 ring fmperan v \(’V”“ns% irg‘gogﬂ%foc;ry sections 10 share opinions about fechnology. online magazines about technology.
. . Pp. 82, 89, . . . .
rategies f v Turning to books or other / Coming up with important words / Wiiting concluding sections (=2 2. Create a list of technologies you have 2. Pick a fopic from those texts.
Z.rf? egle;s tozi 1 (SSoIESa (R 450 touse (0.72) ©Op. 868108 O o an opinion about. 3. Jot down What you learn about the
blasee:fr(;nssue:i?ics v/ Analyzing a fask (p.136) v/ Zsree&)di?% with a reviser's / Balancing fext features (o. 90) 3.List pros and cons about the first item technology.
y P WAYSTO DEVELOP IDEAS: / Using quotations o. 74) / Prepping for publishing (p. 117) - on your list. 4. Skim more texts until you gather
needs. 4 g?’l'j‘cﬁ?u‘?g; ?Jéezeé”é%‘ge)'o” / Finding quotations flrom rosources 4. Repeat the process and see what you information about the benefits and
\ : EAC come up with for pros and cons of the challenges.
v Trying out different categories ®.76) T TS other items A\ )
(pp. 42 & 45) v Creating subheadings (p. 77) )
K " : ST 5. Repeat the process and see what you ( K N N
Some strategies d ChOOSIr.’g @ fopie (b 44&45) ’ ng&%g rOdlégfg\{OO) s come up with for pros and cons of the Strategy: Asking Writing Pariers
ii / Narrowing down to a few Pp. other cateqori to Generate ldeas
are genre-specific. categories (p. 49) \ v writing concluding sections ! N her categories. ) 1. Ask your partner to put their list of
Others, such as «/ Zooming In on different kinds of (Pp. 86 & 104) Student and Teacher Assessment Forms ~ | ideas befween the o of you
1 : categories (p. 50) v/ Review Writing Infroductory i . i ]
uelie COT}VEHUOHS v/ Trying out comparisons (p. 52) Sections (p. 88) Saedy usm?l et Tou now 2. Discuss your parters list with them.
and seeking and . : / Identifying big Ideds for the 1. Ask yourself: “What technology do | i deas that ot
giving feedback, are Trying out fhoughfs (. 53) concluding section (p. 89) know a lot about?” > ﬁk T"“\:j":”‘/é Z?s you migh
i Planning out different fextand  § | i ishi ! 2. Make a list of ifs benefits (what you e To e ahort
rel_nforced across | graphic features (p. 54) | v/ (Péer?]p;gg for publishing osion 1 tingonhe St like about the technology) i 4. Repeat the process with your list.
units. Trying out quotes (. 56) | | ) 9V -~ -
' v/ Making and using a revision ! 2. Make a list of its challenges (What
| Planning what fo include in ! checklist (p. 118) ] ' i (" A
focch coreoer ©. 9 b/ Using godis fo revise (. 130) ) e You dorit lie about the technology). Strategy: Finding Ideas #rom Ideas
WiFiling in categories without ! ' 1 pirchiidticidboic 4. Repeat as many fimes as possible. 1. Choose a technology that you
enough information (p. 61) ‘ ' Remember o ~ = know well.
"™ ‘ { J—— et o
Finalizing plans before drafting \ JPp— Umwwmmow:’:i:: 2. Think of other technologies that are
Bt - related to the one you chose, and jot
| Cptantn. down those ideas.
g A “ Sevseet e 2. Choose one new idea and list its
benefits and challenges. )
© 2020 Benchmark Education Company, LLC

Sample Unit Goals

Sample Strategy Bank

g0 ———

Goals Forms
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Grammar Study

wolr S0P
Integrate Grammar and

Conventions seamlessly

This unique grammar study welcomes in what has been missing from
archaic approaches to grammar instruction—a combination of exploration,
discovery, reflection, explicit teaching, play, and FUN!

WEEK 2: Simple Verb Tenses

GRADE W Reflect sesson 10
Reflecting on Simple Verb Tenses (o A
4 Notes on Time Travel 4'&
BE o B RET— How Verb Tenses Describe Time  ost \\""“

We have discovered that simple Verbs help writers
move readers through time
+ PRESENT TENSE = an action happening now
+ PAST TENSE = an action completed in the past
+ FUTURE TENSE = an action that uill happen
after the present; it has not yet happened

2000000000000000000)

7

é Teacher’s
' sti S DY &=
A New Perspective on Grammar: A Holistic Approach S
S £ 9 £ a .Y
y N : S ALY oy 2
Traditionally, there are two general approaches to grammar learning. This grammar study combines these two :i.: T Z 04 3 ,,\'I . [—
approaches into a holistic approach unique to these materials. § % 1 249 g‘_‘ (Io‘ j VA —
S Wy o LW S Ty H
S p= DADRER S I |
% Benchmark 4 %
Part to Whole Whole to Part S s B 21 psP
A synthetic approach is one The analytic approach starts at the sentence level P
that zooms into the parts of speech and and analyzes how sentences are built, the relationship
then uses those parts of speech to build among sentences, and how crafting word order, sentence m— $
sentences, paragraphs, and entire pieces. length, and punctuation can support the overall message of —— ——— —
the writer. Grade 4, Unit 1, Session 3 with Annotated Mentor Text
The people = | | LS 00 [
arﬁCIe noun % Compare Mentor Texts orn C‘mwmms
The people eat together! 3
|
eat fogether! article noun verb adverb
verb adverb
.

» Holistic Approach <

Grade 4, Unit 1, Session 4 with Sample Student Notebook Page

A holistic approach to grammar combines both synthesis and analysis. In other

words, grammar learners will have plentiful opportunities to study parts of speech and '\

whole sentences, paragraphs, and pieces. This combined approach meets the needs of S

diverse learners. - [
\

§ \) \‘

~

———
——
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Planning the Literacy Block

W R I T E R’ §

== Benchmark Grades 2 Sample Pacings olr kEmlo p

agpdoipd  Benchmark Workshop Modules  Designed for Varied Literacy Blocks

Providing Teachers Flexibility and Choice

Using

\ \ \ \ \ \ \
benchmark  150-Minute LiteracyBlock [N T N O O A A |
Workshop
I Your 10 Min. | 15 Min. 65 Min. 50 Min. 10 Min.
theracy INTERACTIVE | | PHONICS & WORD || READER’S WORKSHOP WRITER'S WORKSHOP

READ-ALOUD || STUDY WORKSHOP « Shared Reading (5-7 min.)
+ Mini-Lesson « Mini-Lesson (10 min.)

(15 min.) « Small-Group Reading, Independent Reading,
- Differentiated and Conferring (45 min.)

Support During « Share and Reflect (3-5 min.)

Small-Group Time

« Mini-Lesson (10 min.)
+ Small-Group Writing, Independent Writing, and Conferring (35 min.)
« Share and Reflect (5 min.)

Block

Virtually every teacher
faces the challenge of
having enough time.

The flexibility of
¢ llexibility o | | ] ] ] ]
resoaroes aloms s 120-Minute Literacy Block ] ] ]
resources allows teachers 4 nut ! ltf,racy ] C ‘ ‘ ‘ ‘ | | | | | | | ‘ ‘ | | |
to customize their
daily pacing to meet
the requirements and 10Min. | 10Min. 50 Min. 40 Min. 10 Min.
challenges they face.
INTERACTIVE | | PHONICS & READER’'S WORKSHOP WRITER’S WORKSHOP
READ-ALOUD || WORD STUDY || - Shared Reading (5-7 min.) « Mini-Lesson (10 min.)
‘T;e Iw:q;dular Benchmarlk WORKSHOP « Mini-Lesson (10 min.) « Small-Group Writing, Independent Writing, and Conferring
orkshop resources « Small-Group Reading, Independent Reading, (25 min.)
allow teachers to build a and Conferring (35 min.) - Share and Reflect (5 min.)
workshop that’s right for « Share and Reflect (3-5 min.)
their literacy block. There
is no single “correct”
sequence of instruction. ‘
90-Minute Literacy Block |
10Min.| 50 Min. 30 Min. |
PHONICS & READER’S WORKSHOP WRITER'S WORKSHOP ‘
WORD STUDY « Shared Reading (5-7 min.) + Mini-Lesson (10 min.)
WORKSHOP « Mini-Lesson (10 min.) « Small-Group Writing, Independent ‘

24

« Small-Group Reading, Independent Reading,
and Conferring (30 min.)
« Share and Reflect (3-5 min.)

Writing, and Conferring (20 min.)
« Share and Reflect (5 min.)

A FuIIYeﬁr of Writing Micro-rl\lorksho%s Across Yhe Grudek
| I
| (R R .

Other Instrudioﬁal Time
* Read-Aloud (10 min.)
e Gramma Stud; (10 min.)
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Provide Complete Instructional
Solutions for Dual Language

Completely Equitable Resources in
English and Spanish

* Equivalent resources and instruction

» Complete alignment to both English
and Spanish Language Arts standards

* 100% digital in English and Spanish

Language Development
for Biliteracy

* Language development for English
and Spanish Learners

e Grammar instruction unique to
each language

Mentor Texts and Source Texts
in English and Spanish

* Serve as exemplars for students’ writing

* Writing in response to text and/or
multiple texts on a topic

=

Writing
Apguments |

as a Naturalist

.vers 50 they can use their ..
—ucourage students to share their answets
partners. Invite one pair to share with the who.
class.

Supporting English Language
Development

Language Objective
Explain ideas using the past tense.

Substantial Support
My category is ___. My infroductory senfence is ___.
My details are ___. My features are ___.

Moderate Support
I chose the category of ___. My introductory sentence
is_.lincluded details about .My features are

o

ey 17

o’
icudog utes,

s et s o o
oty

Teacher's Resource System

Escribir
un argumento

un naturalista

SSTEMA DERECURSOS

Spanish Teacher's
Resource System

VIEEK3:Session 13
DRAFING AND REVISNG.

contenng
S ot g ki

o s s e e s
s e e o e

Sttegy Datting wih oo Much o

Atention o Preision

o s i e Lot g v
e e
D e o
e {Calam
o e s
T bt PR
e ——
5 e s g ot [t
otk
Lo
P a— e
ook gyt I e
e
PRETEV I -

‘ Mi mamé sabe pescar.

Papi picked up the kitn and
et me pet bis head. e fle softcr
than cotton The kiteis il stock
sright up ke » agpole.

~ Mi casa-en”

My Desert~
Home :=:oom

Mi mamé sabe

por
itusrade porJorquin Camp

“ el desierto

© Benchmark Education Company, LLC

WRITING INFORMATIONAL TEXTS WEEK 1: Session 8 PART 7
Comparing Different Overall Structures

State the Focus and Purpose @-3sex)
Witersafen chose a s, o woy of rgonizing
wilng ot hlps roodersundorslon e oger messoge
ot pupose. W worked an cgarzing witin opc
whic s the begining of piying round wit shuchure:
Todoy we re goin ook f b wo iferent menor
ot r tuctured, comparing what tese aurs do
s simiorand ifrent Wo oo henuse hase incures
s uidos hon o ae ey o make dcision abou how
o shucur tho formaion ond adhice i our own g

7 How on watershuctures  plece of actve

WE WILL WORK OK:
THE GOALS.

it voluni
rest of the class.

urting o e+
g e wi
aniats
1 St o T Bk
* sk s
2 [ ———

WEEK 1 Session 4
IMMERSION

Share and Reflect (s )
ask

11 groups to consider the

subheading

i whatohr ways coud an athor stuctur ctve
nontction?

cudens o shar thelr ideas with the

Supporting English Language
Development
Language Objective
Compor o conos s s e kg -
conparicr

Dual Language

== Benchmark

wo R KsHHloP

Grade 4, Volume 2, Session 4 in English

Substantal Support
Gttt bt
o
WRITING INFORMATIONAL TEXTS WEEK 1: Session 4 PART 2 WEEK |- Session 4 B
] 5 IVERSI(
Trying Out Different Overall Structures SAEsON
Infroduce the Strategy (5-1 ) 3 Use the Strategy (s-1 wax.) (&)
Lty ut 1o cferontsirces wojus e, ‘ ¢ Using the
T | Temmen Strustue - Templde ¢ Heiog HoneyBess” Sructse Y
sttuctures and then help us decide which sirucfure works 4 -
bestlor whot wear g o e s . Topic: Beaches L TorcBeanes
e sy oo s o o e Category - Vit inhe sy : T
: S P
< ~ osprey "
H ~ Palcans - eicans
Strategy: Trying Out Different Overall - © |- T Do fead the widete n e sty
Structur = Cateqory 2. widite o end =
5 d uaiers © Category 2. widite o ond
1. Take the fopic and pug it ino one Zied ek e
tempite. 1 { - e e
2. Then take the fopic and plug it info catugory 5 it tr < T Dot ve scared or scare he beacn mice i the simegyfor deciding on the est s
the other template. « SeaTures T Category 3 widide in the water Share and Reflect s )
.Compare both and ask: “Which < Fn T oms Ask students o considerthe following question:
stucture sounds better? Flows C L + It ahe wys coudancuthorsucurs ot
TextBox o ghe advice and ps: Wt o ot care e forem e i Sl e s
better? Which ene teaches my reader Boerkordebn e E | TipClean  afer ach beach vist, even'# s ot —
best?” Dot fead the zeaguls s s Sdents should discs
- Kee the beaeh cean = i

- Stay offthe dunes

)

Sticking wih the fopic and the

Terpate #1. “aeping widite wid Struciue

Pr0CE55 10 the next

Ahiak

|

Text 80 to g adiice and tips: What t do to care for with the clss.
ne wildife

€ Dot tead ihe seagts
 Vaap the baaei o Supporting English Language
- Stay ofthe d Development

Language Objeciive

Tempiate 2 "Helping oneybees” Sicture (Compoesuches and o des wih sy
e

 uoisses

Substantiol Support
Wi i 'l con cke I ik
bocose_

Moderate Sup
Undor "Wl ek cn ko | ik
Yoo ot becouse

Light Support
Undor Wadl i e’ chcdo__{ ek

oo wih__ ows terbcaste
s mor Pl b eches o,

ESCRIBIR TEXTOS INFORMATIVOS SEMANA 1: Sesién 4 PARTE 7
Comparar diferentes estructuras generales

Establecer el enfoque y el propBsito (23 sax) tema subencabezados

o comporar o queests utores hcen
doforma simiar y diforane. Enfoncs poderos usorests
s cundo esiemos o porafomer

oo consei ennuesr propi ecrue

Metas de aprendinaje

EsTUDIAREMOS:

+ Cémo un ecifor esnctura una muestra e
o fecion ocid on Comparocien con o1

TRABAJAREMOS EX:

LS hTas

4 tos ecrtores generan y desaroton ideas
e 0t 1ok o srenlur miormaie

+ 1os oscrores buscan y ofcen comontarios
60 CoNgs GscHIOnS

Texto modelo de esctura 1
“ConsarirlaWda e

24 [EeaT——

Grade 4, Volume 2, Session 4 in Spanish

© Benchmark Education Company, LLC

SEMANA 1: Sesién 4 [
INVEERSION

donar (s wax)
Tos grupos pequenos que

troduccién | subencabezado

+ dDe qué ofos s podi un atoresctrarla o
ook octhe?

diantes a compart sus ideas

Objeivo del lengucie
omporry conosr st o o e
decomporin

Also Available:

== Benchmark

pgpd

ESCRIBIRTEXTOS INFORMATIVOS SEMANA 1:Sesion 4 PARTE 2
Probar diferentes estructuras generales

Presentar la estrategia (5-1x)
Vomas  probar difenesesrctrs que ocabomos

a0y a exprimento con ombs esructus s
oyudord anfonces a decicud esrctro funcona mejor
pora o que esomos ondo de ensor aos domes,
Presente a cstat
expermentan con dic

Estrategia: probar diferentes

estructuras generales

1. Comparen la estructura del texto
modelo “Conservar la ida salvaje”
con s tema.

2. Luego comparen sutema con el oo
texto modelo, “Ayudar a las abelas’

3, Compienios y pensen: .Cudl faje
mejor? 2Cudl ensena mejor a mis
lectores?

o

Plntila 1 etrictua “Conserar o ida sahaje

== ©

mientras s

Nuevamene repase cules
Ia meor estructurs, paso ol sguiente.

© 292 S et Compan

SEMANA 1: Sesién 4
INMERSION

pregunc

+4Do qué ofos maneras pocfaun aulrestructur o
o ecionactho?

Lo

Apoyar el desarrollo del idioma
espaiol

Objeivo dellenguole
Capers s y phor s os con
e cocars o ongoo oo,

Lo oo ol 'y e
e Toprso quelapora
b pors
Apoyo moderado
Der o't o ool e
oo 1oplrso el it
o s g =

Apoyo minimo

Pl 42 estuctura de “hyudor aas abeos”
b ’ Dert el o oo f e yo o
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Grades K-1

Components at a Glance

Teacher and Student Resources

Grade K

Grade K
VOLUME

Our Community
of Writers

TEACHER'S
RESOURCE SYSTEM

Launch/Volume 1

Grade K

woRey ol
wo r ksilor

TEACHER'S
RESOURCE SYSTEM

Volume 3

Grade k

........ VoL
wor k/silor 5

W
mpinions

TEACHER'S
RESOURCE SYSTEM

.

GEGE CONNETTIONS:

Teachers Are
Important

Volume 5

Teachers Are
Important

lg
Books'with Patterns

Vous
Wit

About the World
Around Us

CHER’S
RESOURCE SYSTEM

My Desert Home
M/‘V&ﬁ«g )
Our Own Stories
TEACHER'S
RESOURCE SYSTEM

Volume 4

S Wit
Egcyggtise Books

Volume 6

Knuffle Bunny

TEACHER'S
RESOURCE SYSTEM

Kpvisitis
How to Make
a Solar Oven

Teacher's
Resource

System

How to Make
a Solar Oven

© Benchmark Education Company, LLC

Grade 1

Components at a Glance

W R I T E R

S

OR K(S'HO P

Grade 1

...... g el
wo r k[silor "1’

TEACHER'S RESOURCE SYSTEM

V/CVRI ER’S WORKSHOP

J00000000000000007)

000

S
S
S
S
S
S
S
=

I,

Kickoff/Volume 1

Grade 1

...... g el
wo r k[silor i

o
B9 That Teach

TEACHER'S
RESOURCE SYSTEM

AlMountain
Gorilla Grows Up

Volume 2

voume
Tales

About Favorite
Tgcgaracters

'S
RESOURCE SYSTEM

J0000000000700000)

i

20000000007

THE

Volume 3

ity Ame Dyckman\ macssaty Zachariah OHora

Wolfie the Bunny

Grade 1

-
...... g el
~Jv.0r K slHo Pl g

“Poems
That Describe
TEOur World

.ACHER’S
RESOURCE SYSTEM

The World Through

A Poet's Ey
N T

Volume 5

The World Through a
Poet’s Eye

© Benchmark Education Company, LLC

WOLFIE

A Mountain Gorilla
Grows Up
“; _____ . Grade 1

Wit
Reviews

'HER'S
RESOURCE SYSTEM

|

The Lost Kitte

BUNNY

Volume 4

Grade 1

é o
W‘qujig _

How-To Collections

TEACHER'S

RESOURCE SYSTEM

GRAMMAR
STUDY &=

Volume 6

From Pine Tree
to Pizza Box

29
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Grades 2-3

Components at a Glance

Teacher and Student Resources

Grade 2

Grade 2

"""" VOLUME
wo e k|slolr 1

TEACHER'S RESOURCE SYSTEM

V/(V_RI ER’S WORKSHOP

wiim (3T

Memory Moments

Personal Narratives

Kickoff/Volume 1 p
i
Writing Personal
Narratives
....... oxtez

Volume 3

Characters Learn and Grow

Writing Tales

Grade 2

"""" VOLUME
wo e k|slolr 5

J‘(golb?;{?)pinions

TEACHER'S
RESOURCE SYSTEM
i CHE
Technology and Invention

Writing

Volume 5

Writing Opinion Texts

Wits
bout Places
Near and Far

TEACHER'S
RESOURCE SYSTEM

Wi [TTY
Places Near and Far

Volume 2

Writing Informational
Texts

Grade 2

Poctms |
with Perspective

TEACHER'S
RESOURCE SYSTEM

Different Characters,
Different Points of View

Volume 4

Volume 6

Wi,
Inforntational Texis

Grade 2
VOLUME

i [ZIITY-
Making, Buying, and Selling

| Writing as Experts

© Benchmark Education Company, LLC

GRAMMAR

Teacher's
STUDY &=

Grammar Study

Grade 3

Components at a Glance

W R I T E R’ S

W O R K|SIHIOP

TEACHER'S RESOURCE SYSTEM

V/CVRI ER’S WORKSHOP

Kickoff/Volume 1

vounit
Perconal

Narratives Inspire
Realistic Fiction

TEACHER'S
RESOURCE SYSTEM

Wi

Characters Shape Their Stories

fing

Personal Narratives
and Realistic Fiction

Volume 3

Writing Personal Narratives
and Realistic Fiction

Grade 3

vouume
S Poctin
5 From the Heart

RESOURCE SYSTEM

Different Perspectives,

Different Points of View

Writing Poetry

© Benchmark Education Company, LLC

nw
with Words
and Graphics

TEACHER'S
RESOURCE SYSTEM e s

= Animal Characteristics
: Writing

Volume 2

Writing Informational
Texts

Test-Taking
as a Genre

Our Opinions

TEACHER'S
RESOURCE SYSTEM

et s

Writing
Speeches

Volume 5

Volume 4

Grade 3

........ NG
wo r k[siilop 7

Whiti
mAbfo%ﬁ Our Planet

AC! 'S
RESOURCE SYSTEM

b g

GRAMMAR
STUDY &=

e

WRITING
FRMA

Volume 7 Grammar Study

Writing Informational
Texts

31
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Grades 4-5

Components at a Glance

Teacher and Student Resources

Grade 4

)

100000

)

'TEACHER'S RESOURCE SYSTEM

/V(V_RI ER’S WORKSHOP

Kickoff/Volume 1
3
M/‘Wﬁl«:ﬁ? '
Fan Fiction

TEACHER'S
RESOURCE SYSTEM

i

Characters in Focus
°

Volume 3

Writing Fiction

Grade 4

VOLUME
?a&ﬁ'@ To
Fight Injustice

TEACHER’S
RESOURCE SYSTEM

i

Heroes and Villains

Writing Poetry

Volume 6

Writing Poetry

am aturalist

RESOURCE SYSTEM

VOLUME

Volume 2

ertmg Informational
Texts

Grade 4

D EEEmEEE et
wo r k[silor

Writing to
Pmade, Argue,
and Advise

TEACHER'S
RESOURCE SYSTEM

Robot Revolution

Wri
Persuasive Essays

Volume 4

Writing Persuasive
Essays

On-thie-Scene
Accounts

TEACHER’S
RESOURCE SYSTEM

e s
Nature’s Fury

Writing
y Firsthand
- Aﬂl:lllllltsl

Volume 7

Writing Firsthand Accounts

Test-Taking
as a Genre

TEACHER'S
RESOURCE SYSTEM

Volume 5

GRAMMAR

Teacher's
STUDY &=

| &
Grammar Study

© Benchmark Education Company, LLC

Grade 5

Components at a Glance

W R I T E R’ S

/V(VL%S WORKSHOP

Kickoff/Volume 1

Phories
of Growing Up

TEACHER'S
RESOURCE SYSTEM

lationships

ng Memoirs

Volume 3

Writing Memoirs

wo R K

Taking & Sand

For Our Future

TEACHER’'S
RESOURCE SYSTEM

Volume 6

Writing Arguments

© Benchmark Education Company, LLC

W ORKS
as a Scientist
gggUIﬂREgESSYSTEM
(e s
Writing
Informational Texts
Volume 2
Writing Informational
Texts
T
Test -Taking
as a Genre
ggggREﬁE?SYSTEM

Volume 4 < i Volume 5

Writing Informational
Texts

Meets Poetry

RESOURCE SYSTEM
(et s

GRAMMAR

Water

Wl'iling STU DY Besource
_ Informational
- _Poelry,

Grammar Study

Writing Informational
Poetry

33



B Professional

= LEARNING. CoOnsultants Who Inspire

On-Site + Online + Ongoing

Unrivaled Professional
Learning Support

* Professional support for teachers and
administrators is ongoing, cohesive, and
responsive.

* Practice-oriented courses are developed by
authors with extensive experience as coaches
and literacy leaders.

* Plans are customized for your district
or school and built on personalized
needs-assessment data.

What can you expect from

Benchmark Education Trainings?

* Highly qualified trainers—experts in
Comprehensive Literacy

* Support for striving readers, Special
Education students, and English Learners

* Well-designed interactive sessions teaching
to transfer

¢ Train-the-Trainer modules with all materials
needed for turnkey district delivery

© Benchmark Education Company, LLC
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PDEssentials. Books That Inform

Transformative Ideas from Thought Leaders

What can you count on in every PD Essentials book?
* The complex made simple * Essential connections to content

 The why, what, and how of great
teaching

* Support for every kind of teacher

e Trust in your own expertise
e Passion, clarity, and evidence
for best practices

comrnsmuensive Litenacy searzs PDESSentials

WHOLE-GROUP

nnnnnnnnnnnnnnnnnnnnn vioe o, tzanzas PDESSENTAlS. READING INSTRUCTION
READING FLUENCY v

Understand - Assess « Teach

by Jan Hasbrouck, Ph.D.,
and Deborah Glaser, ED.

PDEssentials.

THE 7 ESSENTIALS OF

WRITER’S
WORKSHOP

by Patty McGee

Lesson Fix-Ups for
Impactful Teaching

comrmenensivs titsnacy seares PDESsentials

S MAL L- G Ro U P PDEssentials
READING INSTRUCTION
CONQUERING

Barbara Andrews

DYSLEXIA

A Guide to Early Detection and Prevention
for Teachers and Families

by Jan Hasbrouck, Ph.D.

© Benchmark Education Company, LLC

Professional Learning

W R I T E R’ §

OR K(S'HO P

Authored by
Leading Experts

Deborah Glaser, Ed.D.  Jan Hasbrouck, Ph.D.

a2

Evan Robb, M.B.A. Jill DeRosa, M.Ed.

- «::‘1‘.}\

S. Travis Crowder,

Jenn Hayhurst, M.S.Ed. Laura Robb, M.A.
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== Benchmark

Wo R kS HoP

In English and Spanish

Flexible Workshop Approach

Mix-and-match modules support transfer
and responsive teaching.

READER’S
WORKSHOP
PHONICS & WRITER’S
WORD STUDY WORKSHOP/
WORKSHOP GRAMMAR
== Benchmark
WO R K'SIHOLP|

PROFESSIONAL

TECHNOLOGY  peyELOPMENT

B8130

BENCHMARK EDUCATION COMPANY
Call toll-free: 1-877-236-2465 « Visit our website: www.benchmarkeducation.com






